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INTRODUCTION

The 1960 s were a gime of erisis and upharval in America, in education as
much as un_\'/whcrc clse,  As B, Othanel Smith of the Natioml Steering Committee
audd Task Forcee for the American Association lor Colleges of Teacher Education
wrot: in 1969:

The nation is now in a period of profound discontent, crupting

now and then into social convulsions,  Some »f this unrest

springs from dissatisfaction with the total educational system,

This is a rime for both immediate action and long=-range educa-

tional planning, It is a time for radical reforms in teacher

cducation as well as in all other cducational programs.

Harris 'Teachers College entered a period of intense planning and fundamental
changce in 1970, when President Richard A, Stumpe ch:rrgéd the College's Curriculum
Committee with the task of overseeing development of a new curriculum, The
following chapters describe the first major result of that charge, a ficld-centered,
competency=-hased teacher training program which the Committee feels will have
f:l]'-TL‘.iIChil.lg consequences for the College and the surrounding community,

In developing this pilot program, the Committee has reccived invaluable
guidance and assistance from a varicty of resources, [For example, the Committee
thoroughly reviewed recent developments and innovations at other colleges and
universirices, particularly in the arca of teacher education,  Ideas and information
were gathered from professional literature, from the catalogues of over 300 colleges

and universities, and from both pdpular and scholarly descriptions of special college

and university programs in teacher education (such as those cited in Excellence in




Teacher Fducation, Crisis in the Classroom, Breakthrough in Tcacher Education,

Analytic Sumimarics of Specifications for Model Teacker Education Programs, and

the AACTE monogriphs on performance=hased teacher cducation), To supplement
these sources, the Committee took a group study tour which included visits to the
New School of Behavioral Studies in North Dakota, St. Scholastica College in Minn=
csota, and elementary classrooms in both areas, In¢ividual Committee members
visited innovative schools in six other states; and outstanding educators such as
Dw ight Allen, CGordon Hill, John Holt, Gordon Klopf, and Thorwald Esbensen were
brougit to llarris to meet both witﬁ tl}c Curriculum Committec and the entire faculty,

Individuals from the Harris and St. Louis Public Schools cormuunity have also
been of great help to the Committee, In 1970 the Committee conducted an extensive
evaluation of Harmris' curriculuin in which detailed questionnaires were sent to Harris
students, to over 1000 graduates of the College then on probation in the St. Louis
school system, to all principals and selected primary, middle, and upper level teachers
in the system, and to Parent Congress Representatives from all areas of the city. In
addition the Committeec met at length with the five District Superintendents and their
staffs to obtain their cvaluations of the performance of Harris graduates in the school
system,

To insure thit its final recommendations would reflect the best thinking of the
Harris staff, the Committee in November, 1972, submitted a tenrative version of
its proposals to the scrutiny of the College's faculty. 'Teuchersi from all academic

departments examined and evaluated the program's components. At the same time
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the Committec briefed the entire student bodv on the program and collected their
responses in the form of questiormaires, Finally, the Committee has continued
1o benefit from the experience lar:,d expertise of St. Louis Public Schools personnel,
Dur ing the 1972-1973 s.chool vyeur it met regularly with curriculum specialists
from a1l school districts - and briefed and received valuable input from all of the
system's principals,

The program reflects all of this research and assistance in many ways, some
of them no longer discernible, others major and obvious, Among the latter are
the program’s emiphasis on performance=-hased teacher education, a nationai trend
of great importance in the Committece's view, Closely related (o this aspect is the
program's commitment to providing experiences which are as flexible und fully=-
individualized as possible for each student, Lastly, the program speaks directly
to a crucial need identified by virtually all of the participants in the Committee's
1970 curriculum 'sl'udy: that a curriculum be developed which offers Harris students
more, and morce varied, opportunitics to have firsthand elementary school and
community experiences and which trains them as teachers in a program that bonds
together cducaticonal theory and on-.sitc cxperiences, the one reinforcing and illum=
inating the other as often and as fully as possible, The following chapters describe

the objectives and various components of such a program.



CHAPTLER 1

GOALS AND OBIECTIVES

College Gouls

The College has as one of its major goals a liberal education for all students
in which they attain a ﬂmdarﬁénml proficiency in the broad spectrum of academic |
knowledge characteristic of a well educated person,

A sccond mujor goal of the teacher education program is that students acquire
specific competencies in each of the content areas included in the clementary school
curriculum as well as a va ri@ty of lc:lchihg skills and sl:r:ileg‘ivs which will.-enahle"
them to perform their teaching duties at an acceptable levei of proficiency in any
regular clementary classroom.  The content area competencies will be further de-
fincd by the inst ruc:tor;: and/or departments involved,

Another basic goal is to strengthen the commitment of the College to contrib-

ute  substantively to improving the quality of instruction in the ft. Louis Public

Schools,

PEP Ohjectives ‘ ' .
The PEP program, which is committed to and will contribute to the general

gouls of the College, provides an alternative route to graduation and certification

for those students clecting the ’p]'ogru.m. This flexible program is dedicafed to the
principles of acceptance, enéourag’érilent, and development:- of r!;'e lﬂindiv idual com-
petencies and :sl'rcngri]h‘ which grow out qf the many dimensions ‘along which [;ersons
‘ny differ.  §t is based on humanistic values and its ‘implementarion 19 experiential
in thrust,
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The major objectives of the PEP program are stated below.  As the program
is developed, these will ulrimately be (ranslated into numerous .hchuvimfally stated,
n](:ill s—urul)lc: objoctives,  One or two cxamples of such specific lcurnjpg outcomes
follow cach goal statement.
[. A STUDENT ENTERING THE PEP PROGRAM WILL 1AV 1‘ COMPLETED ALL
OR A MAJOR PORTION OF THE BASIC HHARRIS LIBERAL ARTS REQUIREMENTS.

- He will submit evidence that he has satisfactorily completed at least
percent of the liberal arts coursework prescribed for graduation,

- While in the program, he will demonstrate proficiency in any remaining
liberal arts requirements cither by "testing out” of the course(s) or by

receiving o satisfactory grade in the designated course(s).

- Any srudcm with a diagnosed deficiency in a content area will be provided
remedial auwu,s he must ut 1117(, these as needed until adJudged proficient
by the staff.

2. THE PARTICIPANT WILL DEVELOP A SENSE OF 'IHL GENUINE VALUE OF
INDIVIDUA L DIFFERENCES.

- Ihe student's attitude toward irdividual differences as measured by his
pre= and post-score on a test of attitude will change in the direction of
vafuing individual differences,

8. 11 WILYL, HAVE A REPERTOIRE OF TEACFING STRATEGIES WHICH WILL
ENABLE HIM TO PROVIDE DIFFERENT ROUTES TO LEARNING TO ACCOMMODATE |
VARIOUS LEARNING STYLES AND ABILITIES,

- | Given a performance objective of the student's choree, he will be able:

a) o identify at teast . 7 strategies for achicving the objective;
b) to identify or describe the children for whom cach strategy would be

considered appropriate; and ¢) to identify at least i ways in which
competency might be demonstrated.

*The members of the PEP Team wiil make this decision,

EKC
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1, THE TEACHER CANDIDATIE'S RESPONSE TO CHILDREN WILL
REVFLECT 1S RESPECT FFOR CULTURAL VALUES, LANGUAGF, AND LIFE
STYLES DIFFERENT FRONf HIS OWN. HE WILL PROVIDE LIEARNING EXPE[;IENCES
WHICH WILL HELP CHILDREN USE THEIR E,’PERIENCES,NEED:Q, INTERESTS, AND
ETIHNIGCUL TURAL DIFFERENCES.!\S A”N INTEGRAL PART OF THEIR ACADEMIC
GROWTH: AND HIEE WILL PERMIT CHILDREN TO DEMONSTRATI A GIVEN COMPL~
TENCY IN A VARIETY OF’ WAYS,

~ In an actual classroom situation flive obe:rvation, videotaped, or audiotaped),
given a performance objective of his choice, the student appropriately utilizes
at least strategics [or achieving the objective, and permits *
or more ways of demonstrating competency.,

S. THY PARTICIPANT WILL ACQUIRE THE REQUISITE KNOWLEDGE
CONCERNING ASSESSMENT, CHILD DEVELOPMENT, MOW CHILDREN LEA RN,
AND THE STRUCTURE OF THE LEARNING TASK SO THAT HE IS ABLE TO STUDY'
CHILDREN AND USE THE RESULTS FOR DIAGNbSTIC TEACHING.

- Given a set of learner characteristics (e. g., intellectual, behavioral,
physical) the student will be able to identify the specific lecarning
difficulty in a given curriculum area; indicate the most appropriate
learning style; set specific learning objective(s); and prés’cribe a
program to mect the objective(s), including tests or other ways for
the child to demonstrate competency. '

- Ina classroom situation, the student will select a child for study; evaluate
“his achicvement, possible intellectual abilities and attitude toward learning;
identify an area for improvement; set up performance objectives:; design
and carry out a short-term teaching project to mmeet the objectives.
- Given a classroom situation of the candidates choice, he will create a
student record-keeping system that will make it possible for a teacher
to answer correctly within 15 seconds both of the following questions:
a) which objectives has a given child attempted thus far this year, and
of those which ones has he accomplished? b) which children have attempted
to accomplish given objectives thus far this year, and of these which children
have succeeded?

Q
) v members of the PEP Team will make this decision.
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7
0. IS WILL TTAVE A POSITIVE ATTITUDE TOWARD SELF BVALUATION
AND IMPROVEMEN'TE,

- He will be able to analyze orally or in writing his social background,
stating how this will help or hinder him as a classroom teacher,

7. THIEE STUDENT WILL BE PROVICIENT IN USING A NUMBER OF TECHNIQUES
FOR EVALUATION=-OF HIS OWN TEACHING SKILLS AND TIIFE. TEACHING SKILLS OF
OTHERS, OF CHULDREN'S LEARNING. AND OF CURRICULU'M AND MATE RIALS.
- Given an audiotape or videotape of his own or another's teaching of
approximately * minutes in length, and an obscrvation instrisment
of his choice, the candidate can categorize the teaching behavior und
critique it according to the valuce or standards of the instrument,
- In a classroom situation, and given a curriculinn itrea of his choice,
the candidate will: a) administer, score, and intcrpret a pretest for

determining a c¢hild's next learsning task: and b)Y administer, score, and
interpret a posttest for determining mastery of a given learning task,

A commitment to personal/interpersonal growth is viewed ;1‘s essential to
teacher cducation,  The program will attempt throughout to foster in its parti-
cipants a genuine concern for others which will exhibit itself in supportive, accepting
behavior., A component of the program will provide specific training and practice in
a variety ol group and dyadic interaction skills,

R THE TEACHER CANDIDATE WILL HAVE AN INC l:-:}’CASF,D AWARENESS
01" HIS OWN VALUE SYSTEM; AND 11l WILL HAVE ATTITUDNES AND TECHNIQUES

WIHICH WILL ENABLE HIM TO HELP CHILDREN DEVELOP THEIR OWN VALUE

SYSTEMS.

- Given a classroom situaticn, he will select a values clarification
strategy ‘voting, public interview, etc. b and be able to utilize the
strategy appropriately.

O

EMC members of the PEP Team will muke this decision.

Full Tt Provided by ERIC.



9, HE WILL BE COMPETENT IN A VARIETY OF GROUP AND DYVADIC
ANTERACTION SK1LLS WHICH EQUIP HIM TO COMMUNICATE EFFECTIVELY .

WITH CHILDREN, PARENTS, OTHER TEACHERS, ETC.

- ln o small group, he will voluntarily centribute to the discussion but
will not monopolize the time,

- He will give evidence of listening to other:s by paraphrasing a prior
speaker's statement so that it is acceptiable tr the speaker,

To Till the role of responsible change agents ina time of stress and challkenge,

-

teachers need o have {lexibility based on knowledge of existing strategies as well as
an experimental attitude toward trying new ideas. The skills and personal qualities
nceded for ceducational leadership should be permitted to emerge in preservice training
with the opportunity for students to play significant roles in innovation and to study and
discuss critical, current issues in teaching and learning,
10. THI? TEACHER CANDIDATE WILL VIEW HIMSELT® AND WILL BEHAVE
IN WAYS THAT WILL DESIGNATIE HIM AS A PROFESSIONAL EDUCATIONAL LEADER
AND INNOVATOR., HE WILL HAVE KNOWLEDGIE OF EXISTING STRATEGIES AS WELL
AS AN OPENNIESS TO TRYING NEW IDEAS,
- Given access to the writings of lohu Dewey, lohn tHoll, aud any other
cducators 6f his choice, the teacher candidate will be able to list at
least 10 things that cach cducator belicves about learning, and will
in cach instance indicate whether Dewey and Holt would probably
agree or disagree,
- Given the teacher candidate's choice of any current school practice
in American cducation, he will be able to describe in writing the

practice he has chosen,and to set forth in writing his specific
recommendations for improving :ue practice he has described,
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11, 11 WILL CONDUCT THMSELIF AS A PROVESSIONAL-=BY ASSUMING
RESPONSIBILITY IFOR HIS OWN DECISIONS AND DEMONSTRATING A RESPECT
IFOR HIS PROIFESSION; AND HE WILL WORK ACTIVELY TFOR ITS IMPROVEMENT.
- Given his choice of controversial issues in public education today,
the candidate will defend in writing his own position, and set forth
in writing what he would be willing to do as his own contribution to
resolving the problem.
12, THE GRADUATE WILL VIEW 11IS PRESERVICE EDUCATION AS
ONLY THE IFIRST STAGE IN HIS CAREER DEVELOPMENT.

- le will have access to continued support and assistance from the
College during his first year(s) of teaching in the St. Louis schools.

- e will on o continuing basis voluntarily read books, jonrnals, and
newspapers in a number of ficlds.

- He will participate in formal and/or informal traiing such us
seminars, workshops, special programs, etc,
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CHAPTER I
THE PEP PROGRAM

“The goals of the new curriculum at tHarris reflect both o philosophical
approach to teacher excellence and the c-mbiricnl exigencies of life in urban
L;lussmoms today, Tn the following scctrions are descriptions ol the structures
and processes ol a curriculum model which has heen developed to implement
rthese objectives--a Personalized Experiential Preparation I’rogr;m%.
Curriculum

The junior and senier academic program for PEP students differs from
the traditional pl'ol't‘.s‘sﬁ)ﬂ:ll sequence at Harris in the degrec to whicﬁ it is
ficld-centered, competency=based, and individualized, Tt serves as an alter=
native vehicle for meeting the academic requirements for gradoation from Harris
satisfying Missouri state requirements for certification to teach, and cnabling
student s to perform suceessfully on stundardized measures of aptitude for teaching.

Individualization

It is o basic assumption that cach student enters PEP with o dilferent profile
of atr I'l‘l)l,ll'L’-!S, interests and goals,  The program offers varicd learning experiences,
with options in time allotments, scheduling and sequencing, so rhat adjustments can
be made according to how a patrticular student learns best.  For example, given a
performance objective, the  instructor and students develop alternative learning
tusks and modes of evaluation compatible with the abilities and learning styles of
the 51'1_1dent's. In addition there is ongoing assessmeut of cach trainee's progress,
with opportunities provided fof remedial and developmental experiences as required,
LLearning activities, or entire modules, may be repeaiecl or postponed until pre-

O

Emcjisite skills have been developed, without jeopurdizing the student’s ultimate



E

O

11
success,  Provision is also made for a student to "test out™ of learning experiences
by demonstrating the exit competency, thus enabling him to move ahead.quickly in
arcas of strength and apportion more time in arcas where nceeded,

Liberal arts requirements and minor arca electives are planned individually
by the student and the Liberal Arts Consultants and Team Leader. These obliga-
tions may be met by enrolling in regular courses at Harris, by participating in
a small-group seminar designed for PET students, by independent study or research
arvanged by the departmental Liberal Arts Consultant, or by “resting out” procédures
when permissible.  In each case, the requirements and standards are clearly
defined by the academic departiment and must be met by the PSP student,

Personal and hterpersonal Development ~=PAID

Humuar rclmi(jis skills are vizwed as crucial 10 the success of the PEP program,
First of all, it is cssential to the successful day-to-day operation of the program that
participants are able to communicate effectively with each other and that they engage
in matually supportive behavior, Jfurther, one of the desired outcomes of the program
is that cach graduate be competent in a wide range of personal and interpersonal
skills which will enable him to function successfully in the diverse cultural, ethnic,
and- socio-cconomic settings of the urban classroom.  Therefore, the major purposes
of the program's human relations training are to encourage scll-study and development

on the part of the individual participant, and to help him acquire a variety of strategies

for classroom management and conflict resolution, thus enabling him to communicate

RIC
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12
effectively in many interpersonal scttings with ¢h ildfen,. parents, other t;eachers, etc,
It is tentatively planned that PAID, the hum:a relations component of the

PEP program, will begin prior to the regular acidemic year and will include an
off=campus retreat for participating faculty and students, This retreat will be
followed by regularly scheduled seminars and group meetings throughout the
year under the leadership of qualified Harris faculty and outside consultants.

IField Expericnces

Tor all PEP students, professional "methods™ courses arve replaced by
flexible learning modules in which coursework in the behavioral sciences and
cducational theory is purposefully and meaningfully integrated with supervised

classroom practice,  Since each field center "specializes'™ in a different area

of 1,:110 curriculum, there are blocks of time when students report daily to a

particular field center for observation, theory and practice .rehltccl to one content
area,  TFor c>;umplc, the coursework and related classroom activities in a

Language Arts Center focus on the teaching of language arts, the teaching of

reading, and children's literature, Various leveis of participation are available

to the student, such as observations in the classroom and on the playground, informal
play and conversctions with children, individual diagnosis und tutoring, small group
and whole class teaching and non-teaching activities, parent interviews, parent group
meectings, laculty meetings, and interaction with social agencies and community
organizations. The detailed schedules in Appendix A .illustmtc how these activities
fit into the school day and can be organized over a longer period of time,

- ERIC
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PSP Personnel

The first group of participants in the PEP program consists of 50 to 60
Farris juniors, the PEP dirccror, Assistant Director, (‘6()1'(1i11;11’i|1g Teachers,
approximately 10 additional Harris faculty members serving as Team Leaders
or Liberal Arts Consultants, and onc Ndl-time clerk,

A coordinating teacher is to work with the teams assigned to that school.
However, the services of the Direcror, Assistant Director, Liberal Arts Consul-
tants and clerk are available to all PP studenrs, off and on campus, regardless
of their ficld placement.

The team organization and working relationshiips are pictured in the chart

“helows:
DIRE iC'T() R |
COORPDINATING TEACIHIERS . ASSISTANT DIRECTOR
e LIBERAL ARTS CONSULTANTS
b CLERK

I ] ] : ; : i

TEAM A ¥ TEAM B TEAM C TEAM D TEAM E
Team Leader Tca[‘n Leader  Team Leader Team lL.cader Team Lcade
8 Students 12 Students 12 Students 12 Studenes 12 Students

*Director and Assistant Director sharce Teadership of Team A

ERIC
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The individual tcams A through £ become planning=-teaching=-learning - -
cevaluating units, kept intact tiwoughout their field assignments, This team
structure has poth a personal and academic function, as explained in the section
on Sl'udeﬁt Advisement.

The Director of the program is immediately responsible to the Dean of
Instruction, There is also a cooperative working relationship hetween the PEP
program and the College's acadeinic departments to meet the needs of students
in the various disciplines. Each department is represented by a4 Liberal Arts
Consultant who insures that the academic standards and requirements of his
discipline are met,

The chart below depicts the relationship between the PLEP program participants
and the Col]_cgé aaministrative structure,

HARRIS TEACHERS COLLEGE

President

l - ! . ! l I

Deian of Supervisor Decan of Instruction Registrar Director
Students of of
Resceitrch - Admissions
PEP » Academic Departments
Direcctor
PEP Taculty : Department [Faculties
|
I ' Consultants
FFicld Cemters PEP Teams Liberal Arts Counseling

Personnel

A full description of the roles of the PEP faculty and cooperating IField Centers

Q
ERJIConnel is provided in Appendix B.
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Student Admission

- Students interested in applying for PEP first complete a questionnaire that
cnables the PEP staff to formulate a prelimary evaluation of them. At this stage
students would only be screened ouwt for some obvicﬁls, general reason--g, g.,
lack of junior I standing at the outset of the program, inability to give required
blocks of time to field study, or probationary academic standing.

Fach remaining candidate then has a personal conferencle with members of
the PEP faculty, Here the student is fully informed about the program, the staff
ascertains his interest in it and both student and staff get bettrer acquainted w ith
cach other, In deciding whether or not to accept the candidate, the team also

looks at the student's records and the recommendations submitted by him from

- members of the Harris faculty or the community.

Student Advisement

The Team Leader serves as academic advisor for the students on his team.
In addition, the studerc team members work together in a cooperative, mutually
supportive relationship. The student’'s learning is personalized and individualized
through this close affiliation with one faculty member and a small group of students.
This student faculty relationship integrate the various elements of each student's
program,

Together, uadvisor and advisee identify the student's needs, select appropriate

learning experiences, and evaluate student progress. The services of Liberal

L

ERIC
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Consultants and the regular counscling staff are utilized as needed.,

The student with special needs should be identified by his advisor before he
cncounters failure, Pre-entrance screening of PEP participants provides a profile
of .cu ch student's sl'rcng;ths' and weaknesses, Moreover, the usce of performance
criteria requires frequent demonstration by the student of his progress toward
learning ontcomes, Should problems arise, the Team Leader/Advisor has the overall
re sponsﬂ)ilily for redeflining goals, sceking tutoring, counseling or other assistance
for the student, or Tor recommending that his lcarniﬁg expericences be repeated or
extended,  Other students and other PEDP faculty may be requested to assist in these
elforts. It is hoped that most students will respond positively to these types of
assistance and very few wad d reach the points of exit described below,

After exhausting the adjustments which can be made within the PEP program,
the Team Leader a nd other members of the PEP faculty, in consultation with the
student, may define his status as one of the following:

1. The student shows clear lack of potential for teaching

because of impending adcademic dismissal, severe personal
or emotional maladjustment, or other compelling causes,
In this case, the accepted procedure‘s of the College would
be employed=--i. e., provision of counseling services and

referral to the Dean of Instruction,
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2, The student' s learning stele, abilities, and expectations are not compatible
with the PEP program, in which case he may transfer to the regular

curriculum with all credits carned.

Student Evaluation

Students regrister for PEP ficld studies without precise advance specification
of credit. the trainee's progress through the program and rhe awarding of credit
hours are contingent upon his ability to demonstrate attainment to the iexilt competencies.
A climate of reedom to test and learn is considered esscutial to each student's
maximum personal and professional growth,  Since mastery of specified competencies
is the ultimate goal for all students, ongoing evaluation is vicwed pril.naily as a basis
for making necessary adjustments toward this end, - Frrors are considered a valuable
source ol feedback lfor professional growth, rather than a basis for computing the
student's grade on an A to 7 scdle,  When the performance standard is reached b
the student, the PEP faculty will vecormmmend that credit be awarded based on his
competency.  The criteria used in assessing compelencies are determined in
advance and include both the expected level of masterv and the conditions under

which competency will be demonstrated.



CCHAPTER
FIRLD CENTIERS
At the outset Field Centers play two distinct roles inllhe teacher educution.

program. ‘They scrve as a Setting for classroom field expericnces for PEP
participants and provide sufficienr structuve for thosc expericnces to insure
optimal learning. They also permit a field-centered emphasis for all Harris
faoculry and student s, I.ndividuul students, groups of students, or whole clas Se;q
can engage in a wide range of field activities, from a single classroom observi-
tion to a long-range teaching experience or an entive course it a ficld Center.
in the future, ol:h(::r vses of IField Centers may include Teacher Service Centers
and Portal Schools for beginning teachers,

Field Center Component of the PEP program

The PEP Viceld Center is an existing elementary school in t'hle St. Louis
Public Schools which has a dual identity~~that is, it still functions as a regular
school within the school system, but it ':.1.130 serves as the field base for PEPR.
The Field Center school is selected by mutual consent of the 'school involved,
the St Louis Public Schools administrative staff, and the College. Tn order
to assure continuity, the school commits itself to continue as a PEP Ticld
Center for a minimum of two years,

The e rsonnel of the Field Center include its principal, tcachers, and
other regular staff.  Many, though not necessarily ali, of the teucliers are

Cooperating ‘l'eachers involved in the Harris program. In addition, one member

ERIC
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of the clementary ‘school staff is veleased to serve as a Coordinating Teacher at the
center,  He has the ﬁwjor responsibility {along with the Direcror of the PEP pr()gt‘a;11ﬂ
for organizing ;‘hc student's field experiences. Other members of the PEP staff (e. g.,
Assistant Director, 'I‘cém Leaders, and Liberal Arts Consultants) are also actively
involved in planning, coordinating, and imiplementing the instructiomal program of PEP
students.  The specific duties of these personnel are described in Appendix B,

Through its involvement in PEP, the Field Center becomes 2t resource center.,
Games and other instructional kits, lilms, records, and the tike are collected for use
by beth the PEP participants and the regular C_’:m:er stalf, These are placed in a location
casily accessible to the vsers,  ither this or some other suitable space is also
designated for holding classes, seminars, inservice workshops, and planning sessions
on an ongoing basis,  Minally, the IField Center provides structured staff development
experijences for the teachers as well as a myriad of opportunitic.s; for individual
assessment and development on the part of interested teachers., All of this is a
natural outgrowth of the planning, sharing, and teaming that are cssential to the
success of the IVield Center,

Other Uscsv of Field Centers

During the [irst vear of the new curriculum thrust, other elementary schools
will be identificd us.]?ield Centers using selection procedures similar to those
utilized in identifying the PEP Tield Centers. Fach of these (enters too will remain
in every way a regular clementary school but' will also develop a special relation-

ship with the College.,  As a part of this relationship, each Center will have a
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special function: e.g., as an Observation Center where individual students and classes
may observe in various classrooms; or as a Fine Arts Center where Harris art and
music students or classes may engage in special projects involving elementary school
children and teachers, or may conduct inservice workshops for the teachers. These
C'enters will not be as intensively involved with the College program as the PEP Centers
and they will not requi~e the spezcial personnel, Instead, for each Center, a member of
the Harris faculty will be designated to coordinate the C‘ollegé/(‘enter activities.‘

After the first year or phase, the F ¢.d Center concept will be broadened and
developed in a number of other ways. F.eld Centers which have functioned in a limited
capacity may move into a more intersive role as PEP preservice education centers,

On the other hand, a school wiich has been in the PEP program for two years may,
instead of simply rotating out of the program, wish to develop itself as a Teacher
Service Center. Such a teacher center would be a logical extension of the pre-service
center, The development of several such teacher centers would permit the Harris
inservice educational program to bring many staff development opportunities within
casy access of teachers. These centers would provide credit and noncredit courses,
workshops, planning sessions with other teachers, and a variety of other ekperiences
to meet individual needs,

Another potential role for the Field Center school is that of a Portal or
sheltered school for new teachers. Here selected beginning teachers could be
assigned in teams for their first teacher assignment and offered systematic
support and assistance by the College as needed during their first year of regular

teaching, This supportive approach will foster a more systematic and less traumatic
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{ransition from student to teacher, and also provide the College with feedback
on its graduates which in turn can be used as a Lasis for ongoing cvaluation and

modification of the curriculum,
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\\\ CHAPTER IV
EVALUATION

The PEP project includes an evaluation component designed to generate infor-
mation for guiding and 'imiproving the program as it develops and to provide a com~
prehensive assessment. These two aspects of evaluation have been variously
labelled process and product, project and institutional, formative and summative,
and so on, Scriven introduced the terms formative and summative which will be
used here. He identifies formative evaluation as the evaluation of educational
programs which are still in some stage of development, as contrasted with summative
evaluation or the evaluation of programs in a finally developed form. However, the
lines of differentiation between formative and summative evaluation are less clear
than they may appear at first glance, We m iy think of formative evaluatidn as basic-
ally in-house, conducted by those who developed the curriculum; while summative
e\./aluation may be thought of as that carried out by persons not directly involved
in the development of the program. However, 1t is often necessary te include
elements from the outside in formative evaluation; and certainly a developef of
the curriculum méy also be a member of the summative evaluation team.

Both formative and summative evaluation require that each dimension of the
program be assessed. These dimensions can be considered by asking broad questions
sucy as'the following:

1. What goals should the program achieve?
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2. What is the plan for achieving these goals?

3. Docs the operating program represent a true implementation of the
program?

4, Does the program, when developed and put into operation, achieve

the desired goals?

The proposed Harris evaluation model partakes of, and incorporates com-
ponents of, a variety of plans which have been reviewed. It especiaily borrows
from R.ilph Tyler’'s Evaluation Model and Robert Stake's Countenance Model.
The key emphasis in the Tyler model is on instructional objectives. The pur~
pose of evaluation is seen to be to measure student progress toward objectives;
key activities are to specify objectives and measure student competence; and
the key viewpoint used is that of the cur riculum supervisor and the teacher.
The Stake model emphasizes description and judgment data. Its purpose is
to report the ways différent people see the curriculum; its keyactivities are
to discover what the audience!s) wants to know, and then to observe and gather
opinions; and thé key viewpoint considered is that of the audience(s) of the
final report.

The Harris model is concerned primarily (although not exclusively) with

formative evaluation of the PEP program. There are several reasons for this

‘emphasis--the fact that the program will be continuously revised and its

developers will need various kiads of feedback; the fact that the formative eval-

uation will be in-house, carried out largely by the experiential team: and of

course because this kind of evaluation must proceed apace with the planning and
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implementation of the program. It is recommended that the summative evaluation
be carried out by, or at least include, an independent evaluator, and that the initial
contact with this person be made as close to the beginning of the program as is
feasible in order to permit advance planning. It is expected that much of the data
collected for the' formative evaluation will also be useful for the summative evaluation.

This plan for evaluation will include coordinating the efforts of a number of
individuals in various parts of thg College and the St. Louis school system; it will
provide for the systematic collection of data from all parts of tﬁe enterprise; and
it will attempt to handle questions about the likely or actual outcomes, as well as
to be alert to the unintended or unanticipated ones, (These may of course be either
positive or negative in nature. For example, the image of the College may be en=-
hanced in the eyes of the academic or lay community as a result of the experimental
program, Conversely, graduates of the program may find themselves unable or
unwilling to become socialized into the city school system and may seek jobs else-
where; or school officials may be reluctant to employ :em because of their "radical"
ideas. ) This evaluation will provide multivariate descriptions which will be available
for subjective evaluation and for use in making the needed modifications,

Analysis of Objectives

The starting place for curriculum evaluation is the same as that for curriculum
development-~a definition by the total school community of desired outcomes, stated
in such a way as to provide direction for the evaiuation process, In an attempt to an-

swer the question: What goals should the program achieve? questions such as the
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follow ing will be conside red concerning the stated objectives:

I Are the objectives clearly stated in behavioral terms?
2, Arc the objectives i lusive?
3. Do they grow out 6. ¢« _finite theoretical base”

Analysis of the Plan

The second question=-What is the plan for achieving these goals?--1lcads to
an analysis of the plan itsclf, The plan will be examined in an cffort to answer
such questions as the following:

i, Arc there provisions for the ways in which the objectives are to be
achieved (specific activities, materials, etc.)?

2, Ave the plans developed in sufficient detail so that they can be im=
plemented? .
3. Do the plans account for the variation of events which might require

mod ification of the plan?
Input Data
_Prior to the-implementation of the program, or in its preliminary stages,

certain ba sclin;e data will be collected und descriptive information prepared.
. Environmental Characteristics ’
For example, one kind of useful measure is that which meuasures or
describes the milicu within which the program occurs, !n.struments to be con=

sidcred may include the following:

a) Iinvironmental Assessment Technique=--developed by Astin to measure

the college environment in terms of objective institutional characteristics,
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b) College Characteristics Index--by Pace and Stern,  This measures
student perceptions of their environment,
<) Inventory of College Activitics--devised by Astin, ’This is directed
at descriring the environmen& in terms of obscrvable student behaviors,
2, Participant Characteristics
Input data on students will include such information as past academic achieve=
ment, ethnic background, attitude toward the program, and the like. F.imilarly,_'
descriptions of staff characteristics will include ac ademic preparation, ethnic back-
ground, attitude toward the program, and so on,
Inst ruments and techniques to be utilized may include:
a) Mimnesota Teacher Attitude Inventory

b) Minnesota Multi=Phasic lnventory

c) “dwards Personal Preference Schedule

d) Sixrcell-]"'.'lctor Personaliry Inventory e
€) Questionnaires

) Intcrviews

3. Other input Data

In addition to describing the institution itself and the participants, assessment
of the attitudes toward the Harris program held by nonparticipating students and faculty,
school system peérsonnel, and the general community' may be useful. The questionnaires

administcred to students, teachers, administrators, and parents in the spring of 1971

O
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may be used, and perhaps supplemented with other questionmrives,  In addition,
achievement data (e g, , N. T, B, scores) on students in the regular Harris program
prior to the implementation of the experiential program may be obtained,

Description and Analysis of Program implementation

To judge adequately the worth ol a program, one must have a descfiption of
what actually occurs during the program. Although technology for measuring
process is not well developed, there are s number of ways of obtaining useful
information concerning the operation of the program,

1. Initial Reporting

Prior to the initiation of the program, a description,is being prepared which
will provide general information and include enough detail so that it would be possible
for the program to be reconstructed by persons other than its developers, This’
description can be used to inform various audiences such as prospective students,
faculty members outside the experiential team, and the general community, After
perhaps the fivst ycar of the program, a more complete version can be issued
which will identify any major revisions and include a kind of interim report on the
cvaluation studies done up to that time.

2. Individual Research Efforts

Process research can Contr'lbute- to evaluation as well as lead to new findings
which will be useful to the entire educational community. Such research will likely
differ in several ways from much of the traditional research in educatiqn: for ex-

ample, it would be forced to focus upon variables operating within a system rather

LRIC
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than in isolation. Despite such coustraints, individual f{l(?}l‘lty members as well
as qualified graduate students and others will be encouraged both to désign.and
carry out rescarch projects involving, for example, noninferential study of what |
goes on in thc. classroom or the investigation of causal claims, aud to publish
their findings. General questions such as these could he translated into testable
hypotheses:  What behavioral variables are related to desirable educational out-
comes? What processes are likely to produce such behaviors? What ehvironmental
conditions influence these processes? Other more specific examples of research
l'u]')!i'c..s:“iﬂncludc: Will students adopt the behavior of model teachers with whorn they
identify positively more than those w ih whom they identify negatively? What changes
in pupil p.c rformance can be traced to specilic teaching skills developed in a given
unit, module, or minicourse?

In order to avoid unnecessary overlap, to encourage coordination of effort,
and in general to protect the basic operation of the program against undu_é dis-
ruption, a set of procedures will be devised fqr the séreenihg; of research propo-
sals and 1'of making th.e findings available to the PEP team. Onc way to facilitate
these goals ﬁ1u.y be to have a commiittee (perhaps composed of administrative
stalf and members of the-Curriculum Committee) designated to act as the clearing
housec for research proposals, projects, and reports. Anotle r.aid might be the
preparation of a handbook outlining procedures for submirttirlgr pr(;bosals, a fo.r.ma:t

for reporting back to the team, and other information which might be thought

helpful to the rescarcher or the team,

A
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In an effort to encourage and promote faculty resca rch efforts, and as a
part of stalf development, a serics of seminars was heldvdu ring 1971-1972 for
the purpose of providing training in various research and evaluation techniques
and skills. These seminars were conducted by local persons--e, g., from the
Division of Evaluation and Research and from the Harris staff--as well as in-
vited outside consultants,

3. Process Data

Process cvaluation makes it possible to improve an instructional program
while the program is in progress, There will be provision throughout the imple-~
mentation period for continuous study and feedback among all participants, Reg-
ularly scheduled seminars will be held to raise questions, exchange problems and
seck solutions, make suggestions, and in general keep all members posted on
cvery aspect of the program. Data will be needed to show, for example, measures
of participants’' performance in the classroom in the various roles they can be
cxpected to undertake; and measures of the effectiveness of various diagnostic
procedures and materials for helping students to improve their performance._

Suggestions for collecting process data include:

a) systematic day=-to-day record keeping of the oporation of the program;

b) the keeping of logs and disries by participants;

<) the use of nonparticipant observation;

d) the use of systematic observational systems (e. g., Flanders, Amidon,
Aschner-Gal lagher);



c) the planned videotaping and audiotaping of classes or activities at
" intervals throughout the year;

N the assessment of attitudes toward the program by various individuals
throughout the program via questionnaires, informal feedback, etc,:

g) administering achievement tests.
Outcomes

In general, the evaluation of outcomes will be effected in two ways:
through the measurement of change--e, g., the direction and extent of the difference
in attitude of the participants and others: and by measuring actual outcomes against
objectives--mastery testing or criterion- referenced testing.

The evaluation of outcomes should include the use of such measures as the
National Teacher Exarﬁinations it will assess the proportion of graduates who are“
cértified to teach at the end of the program, the proportion who actually enter teach-
ing (and how long they remain), and how many of those accept positions in the inner
city. Follow-up studies of program graduates will be conducted to obtain various
data on their attitudes and behaviors over a period of several years, ;

Data will also be sought to determine the impact of the graduates and the Harris
teacher education program on the school system, the image of the College in the

community, and so on,
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CONCLUSION

There is a live spring beneath the building that houses Tarris Tex chers College.
It produces daily about 3500 gn]l{ons of fresh water; cach dav it is drained and cach
day it fills up again, rencwing itself,

The besr thing about the spring is that it seems to belong there, a symbol of
HL!I\I_‘]‘S Teachers College. Because like the spring, Harris is in the process of re-
newing its;ell'. FFor over a century we have prepared qualificed teachers to meet the
needs of their times, and since those needs are changing now, so is our approach
to the training of teachers. Changing to meet relevant needs is in fact the very heart
of Harris' renewal, | ‘

The preceding chapters have described two of the prograins through which that
renewal is taking place.  We think both programs will help equip tea chcz.:s to l'uncrioﬁ
at their best in a complex urban setting. Harris students in the PEP program are
brought into the clementary classroom in their junior year, and they grow personally
while they are devcloping reality~based techniques for working effectively with inner-
city children. This means that teachers who come out of the PEIP and Field Centers
programs will not only be fully combetent they will be flexible, humanistic, and
sclf-confident--teachers for schools in the decades ahead.

We think that in the long run tecachers like these will strengthen the St Louis
Public *chools, But the PEP and Field Centers programs also yield direct and imme-
diate benefits to everyone involved. The children who attend a Field Center school,

for example, have the advantages that come from increased attention to their individual
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needs. PEP brings more persons into the building who are trained and available to work
with children, and there is a resource center with student-made and commercial teach-
ing materials that can be drawn upon as needed. Closer attention can be given to each
child, especially to the tutoring of unsuccessful learners.

By the same token, when Harris students are in a Field Center classroom under
the supervision of a faculty member, the (boperating Tacher is freed to attend inservice
sessions énd other professional meetings in the bulding, or to do individual planning and
preparation, The teacher is also invited to take part in the many PEP seminars and
workshops which are held in his school, and to come to Harris for lectures and seminars
offcred by whatever outside consultants are brought to the College. In addition, we hdpé
that cooperating teachers may enroll free of charge in courses of their own choosing
at Harris,

A Field Center principal sees his school involved in an innovative teacher-training
program and has the opportunity to try out some of his own new ideas, He knows that
his faculty is keeping abreast of current trends in education through the seminars and
workshops that afé offered them by virture of their participation in the program. He
sees his faculty engaged in self-study and personal growth through PAID. And all along,
of course, the principal is helping to train and getting to know prospective teachers
w‘ho may later work under him.

The Harris faculty has already begun to see the benefits of PEP and the :Field
Centers. Tor one thing, the hammering out of the programs has helped accelerate
the growth and renewal of our whole curriculum. Talki_ng about change and planning

for it has brought the faculty together and encouraged individual members to reassess
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their course content and teaching techniques. And with the Field Centers in opera-
tion, theAfaculty have the chance to take their students into glementary schools and
explore the uscs of experiential education.

Thus the PEP and Field Centers programs represent both an alternative to
Harris' regular teacher~training program and a crucial experiment in personalized,
humanistic teacher education. It is likely that other alternatives and other experi-
ments will be developed, because Harris will continue to grow in recponse to new
needs, The College is now developing in itself the capacity for continuing change,
and this capacity for change is the meix ‘characteristic of what John Gardner has
called the ever-renewing institution--one which has "a system or framework within

which continuous innovation, renewal, and rebirth canoccur.” This is exactly

what Harris is becoming.
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APPENDIX A

In the following schedule, the PEP calendar for 1973-1974 is coordinated with

that of Harris Teachers College and the St. Louis Public Schools.,

. FALL SEMESTER, 1973

s mior I Preregistration

August 20

August 24-26

Classes Begin for PEP

Week-end PEP Retreat (PAID)*

September 3 Labor Day

September 4 PEP Classes Move Into Field Center
October 22 Veterans Day

November 8-9 Teachers Coavention

November 22-23 Thanksgiving Holidays

December 17 Start of Final Examinations at HTC
December 22 End of First Semester

SPRING SEMESTER, 1974

Junior II Preregistration

Jamnry 7
Janwmry 15
February 18
April 8-12
April 15-19
April 22
May 20

May 24

Classes Begin for PEP

Martin Luther King's Birthday
Washington' s Birthday

Spring Break

Emphasis. Week

Return to Field Center

Start of Final Examinations at HTC

- End of Academic Year

2 Tint
nd u \Q_me;sgnal Deve]ogmentz
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TENTATIVE SCHEDULES

Mustrated here are possible one-day, one-weck, and oue-month schedules for three PEP students
caclu of whomn is on a separate team.  Each schedule is taken from a different module so as to show a
varicty of activitics.

ONE-DAY

FIELD CENTER SCHOOL
Team A Student October 3
8:30- 8:45 Organization
8:45= 9:45 Observations=--Schedule 3--Room 302
9:45-10:30 Small Group Meeting
10:30-11:30 - Tech. of ‘I'eaching Reading~-Seminar
HARPIS TEACHERS COLLEGE
1:00-.2:00 Math 116
2:00~- 3:00 Children's Literature

ONE-WEEK

FIELD CENTER SCHOOL
Tecam B Student Week of October 15-19
Time M T w TH F
8:30 Qrganization
8:45 Sjudent 'l'cuchiugL-Rcudi ng and (hildren's Litejature
9:45 Meeting with Tedm B for Discusgion and nd iviﬁ ual
10:30 Techniques of Tdaching Language Arts
HARRIS TEACHI{RS COLLIEGE
1:00 . hfdividual Work Contract in Art land Methods
2:00 “lssues in Issues in
Urban Ed. (PAID Urban Ed.
ONE-MONTH
FIELD CENTER SCHOOL
Team C Student August 20 - September 13
Time M ' T w TH b F ‘Week-End
8:30 Organidation.. ... ... foeeeenine ] ennnnennnrondoniinan, Retreat
8:45-11:30 revsonygl and Interperspnal Development (PAIDY. ... 0. ... ...... (PATID)
Conference
M A i
8:45-11:30] * Orientagion and Genera| Techniques. .|........... ;Tcx;?édzlti?:gtmg
Test for
Deficiencies{Rehding)
Sept. 3 Conference
Labor General Techpiiques and Curjriculum Crp. Mecting
8:45-10:30, Day Development Scheduling.
Test for
10:30~-11:30 Visit I°. C. (Figst Observatipns) . Deficicencies (LAY
8:45-11:30 Remedial Work in Language Arts and/of Reading

O
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This chart is an overview of a
possible semester's program in two
separute Field Center schools, Bear
in mind in reading it that each student
moves from onc activity tc another as
he satisfacterily complet=s the related
competzncies for a particular module,
Each module should take approximately
four weeks, but dates must be kept
flexible to aiizw for individual differ-
ences, Available activitics in an
individual student's program are not
so rigid as to prevent his exteuding or
repeating an activity according to his

own nceds,

FIELD CENTER SCHOOL, #1
READING AND LANGUAGLE ARTS CENTER
ORIENTATION AND CENERAL TECHNIQUES MODULE
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Aungust 20
Personal and Interpersonal Development
(PATDY
Orientation and General ‘Techaiques
Curriculum Development
Initial Obscrvations at [Field Ceuter
Diagnosis wad Remediation-=As Needed

RIEEADING MODULE

September
Technigques of Teaching Reading
Obscrvations
Testing Strategies and Informal Diaguosis
Games and Teaching Aids==Reading

READING/ LANGUAGE ARTS MODULE

October
Sudent Teaching=Reading aud Children's Literature

Techmiques of ‘i caching Language Arts

LANGUAGE ARTS MODULE

November
Technigues of Teaching Lauguage Arts
Observations=-Live and Video~Tapes in Language Avts
Student Teaching-=Language Arts
Games and Teaching Aids in Language Arts

December 10 == December 21
Confcrences=~-Scheduling--Advising=-- Evaluations

FIFLD CENTER SCHOOL #2
MATHEMATICS AND SCIENCE CENTER
ORIENTATION AND GENERAL TECHNIQUES MODULE

August 20
(PAID)
Orientation o»nd General Techniques
Curriculum Development
Initial Observations at IFicld Centey
Diagnosis und Remediation-=As Needed

MATHEMATICS MODULE

September
Techniques of Teacliing Mathcmatics
Observations
Testing Strategics and Informal Diagrosis
-Games and Tecaching Aids in Mathematics

MATHEMATICS/SCIENCE MODULE

October
Student Teacling - Mathematics

Techniques of Teaching Science

SCIENCIE MODULE

November
Techniques of Teaching Scicnce
Observatioas
Practice in Scicntific Method=~Simulated Lessons
Srudent Teaching==Science
Teaching Aids==Scicnce

December  10--December 21
Conferences==Scheduling==Advising==Evaluation

[y
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N APPENDIX B

The following are detailed descriptions of the roles of PEP personnel.
Director -~ Full~time position

The Director has administrative duties such as the major‘responsibility for
selecting and developing the Field Center(s), determining the area of concentration
of each Center, sharing in the selection and assignment of personnel from Harris
Teachers College within the project, and arranging for I,iberal Arts
Consultants to teach courses in the Field Centers. In cooperation with the faculty
team he develops procedures for handling operafional difficulties as they arise, . He
is responsible for making official reports on the program to the appropriate nersons
and groups.

As the program's instructional leader, he teaches methods courses, directs
inservice training plans curriculum development, and works with a small number
of Harris students in the program. |

As the major coordinator and liaison person, he communicates the néeds, the
progress, and the problems of the program to the College faculty and administ;ration;
thus he is actively involved in the ongoing evaluation of the program.

In the I'ield Center structure ﬁe works closely with the District Superintendents,
Curriculum Speciali;sts,. Principals, and the Coordinating Teachers in planning the pro=-
gram,

Whenever r:ecessai'y, he interprets the program to parent groups, community

groups, recruiting personnel, the news media, etc,
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Within the Harris Teachers College organizational scheme, the Director answers
directly to the Dean of Instruction.

Assistant Director --Half-time position

The Assistant Director shares respounsibilities with the Director in the selection
of the Field Center and development of its program. He works closely with the Prin~
cipal and personnel of the Field Center, assists the Coordinating Teacher in the sched~
uling of students into classrooms, helps in planning preservice and inservice Field
Center seﬁinars, coordinates the development of a resource center, and serves as
a team leader.

Team Leader--One~fourth to full-time (extent to be determined by need)

The Team Leader is a member of the Harris Teachers Faculty and is responsible
to the Director of the PEP program.

He leads one team of Harris Teachefs .Csdllégé s.ti‘ldénts, oversees the individual-
ization of their programs according to specific needs, periodically reviews student
teaphers‘ records and makes necessary adjustments, and arranges for diagnosf:ic
testing of students and remedial experiences where needed.

Along with other PEP faculty, he is responsible for the planning and evaluation
of instructional modules, seminars, mini-courses, workshops and individual learning
activities,

With the Coordinating Teacher he plans observations and individvzl classroom
experiences for his team of students,

The Team Leader is responsible for developiag criteria by which to evaluate

each student's competencies. He obtains data from such sources as Coordinating
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Teachers, Liberal Avts Consultants and Cooperating Teachers and uses the data to help
the student plan appropriate learning activities,

_L-iberal Arts Consultants--One-fourth time

Each Liberal Arts Consultant is a member of the Harris Teachers College faculty
who works with any of the teams on which the students have needs in his particular
area of specializ‘ation.

The Consultant assists in planning contractual types of work and independent
study programs. He may teach lessons on the elementary level as the opportunity
presents itself, offer seminars or workshops, and cooperate in evaluating students'
teaching experiences and competencies.

As the spokesman for his academic department, he will implement his depart-
ment's policies on such matters as the awarding of credit, testing-out, and inde-
pendent study.

Principal

The Principal of the Field Center school is an integral part of the PEP program.
He initially involves his school in the program and thereafter participates as fully
a8 his time allows;

Ideally, he enters into human relations activities, attends regular planning and
evaluation meetings whenever possible, and informs the District Superintendent of-
the progress of the program,

Coordinating Teacher-=Full time

Ideally, the Coordinating Teacher will be chosen from the Field Center staff,

but if this is not feasible, the transfer of a qualified teacher may be effected.

ERIC

IToxt Provided by ERI
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He should be a successful, fleible, experienced classroom teacher with strong
human relation skills, have an interest in teacher education and have good rapbort
with his peers. He should hold a master's degree and have recent academic experience.
Participation in inservice training for the PEP staff is strongly recommended.

The Coordinating Teacher holds faculty status at the College and shares with

‘the Assistant Director in the teaching of methods courses. He works closely with
the PEP Director ir planning and scheduling the instructional activities for the Harris
student, coordinating these with the instructional program in the classrooms of the
Cooperating Teachers, and sharing in the evaluation of students and the necessary
record keeping involved. He serves as a liaison with the public school faculty by
interpreting the PEP program to them, as well aS considering their complaints,
problems, ideas, and needs.

Cooperating Teachers

Fach Cooperating Teacher is regular classroom teacher on the staff of
the Field Center schoo!, He is a member of the PEP team by virtue of his vol-
untary participation in the program. He should be a flexible, successful, pro-
fessional teacher who is interested in t'he development of future teachers,

The Cooperating Teacher's classroom provides a realistic setting in which
PEP students can observe the iuteractions between teacher and elementary pupils
and teach individual students, smail groups, and the whole class. Although the
Cooperating Teacher is not résponsiblc forvplanning and evaluating the instructional
program for PEP participants, he advises students in matters within his jurisdiction;

If the Coopefating Teacher wishes, he can participate in PEP seminars and

)
E TC‘[ODS. He may also be given the option of taking free courses of his own choige

i
1
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at Harris Teachers College,

In addition to the above personncl, others directly involved in PEP iuclude

Harris Teachers College administrators and counselors.




42

SELECTED BIBL'OGRAPH"
Rooks
AACTE Committee on Performance~Based Teacher Education. Performance-Based

Teacher Education: An Annotated Bibliography. Washington, D. C.: American
Association of Colleges for Teacher Education, May, 1971

Amidon, Pcggv. Nonverbal 'nteraction Analysis: A Method of Systematically Qkser-
ving and 'ecording Nonverbal Rehavior. Minneapolis: Paul S, Amidon and
Associates, 1971,

Analytic Summaries of Specifications for Model Teacher Education Programs. Wash-
ington, N, C.: U S Department of Health, Education and Welfare, Qctober, 1969,

Bloom, I'enjamin S, ed., and olthers, Taxonomy of Educational Objectives, [Handbook I:
Cognitive Nomain. New ork: David McXay, 1956,

. ‘laxonomy of Educational Objectives, -1landbook 1': Affective Domain.
New York: David McKay, 1964, ‘

Borg, Walter ., and others. 7The Mini-Course: A Miéro-teaching Approach to
Teacher Education. Beverly Hills; Macmillan Educational “ervices, 1970.

Bover, I5.G., and Anita Simon. Mirrors for Pehavior. Philadelphia: Research
IFor Better Schools, 1967. ‘

Brﬁner, lerome. Toward a Theory of Instruction. New York: W. W, Narton, 1968,

Buros, Oscar K., ed. Personality Tests and Reviews. Highland Park, New Jersey:
Gryphon, 1970,

Campbell, Donald, and others. Unobtrusive Measures: Nounreactive Research in
the Social Sciences. Chicago: Pand McNally, 1966,

Colorado College. L';'II‘he- Colorado College Plan. Colorado Springs: Colorado Coliege, 1909,

Connor, William H., and Louis M. Smith. Analysis of Student Teaching.
V' shington, D, C.: U. S Office of Education, 1967. .

Crescimbeni, Toseph, and George Thomas. [ndividualizing 'nstruction in the
Iilementary School. New Vork: Random House, 1971

Darrow, Helen F., and Virgil M. Howes. Approaches to 'ndividualized Reading.
New York: Appleton=- Century=-Crofts, 1960. '




43

Dewey, john. The Child and the Curriculum. Chicago: University of Chicago, 1900,

. The School and Society. Chicago: University of Chicago, 1900.

Doll, Ronald, ed. Individualized Instruction. Washington, D, C,: Association for
Supervision and Curriculum Development, 1964,

Fantini, Mario D., and Gerald Weinstein, eds. Toward Humanistic Education:
A Curriculum of Affect, New York: Praeger, 1970.

Five-College Long Range Planning Committee, " The Four-One-Four Calendar, "
in Five College Cooperation, Directions for the Future, Amherst: University
of Massachusetts, 1969, pp.100~-107. :

Gagne, Robert M. The Conditions of Learning, New York: Holt, Rinehart, and
Winston, 1965,

, and others. Perspectives of Curriculum Evaluation. AERA
Monograph Séries on Curriculum Evaluation, Chicago: Rand McNally, 1967.

Gardner, lohn Excellence. New York: Harper Brothers, 1961,

Gattegno, Caleb. What We Owe Children, New York: Outerbridge and Dienstfrey, 1970.

Geoffrey, W. and Louis Smith, The Complexities of an Urban Classroom: An
Analysis Toward a General Theory of Teaching. New York: Holt, Fine-
hart, and Winston, 196.

Greenberg. Herbert M, Teaching with Feeling. New York: The Macmillan Company, 1969,

Gross, R, and Ronald Gross, eds. Radical School Reform. New York: Simon and
Schuster, 1971. '

Herndon, James, The Way It Spozed to Be. New York: Simon and Schuster, 1968.

Herrick, Virgil E. '"The Concept of Curriculum Design,"” in Toward Improved
Curriculum Theory, eds. Virgil E. Herrick and Ralph Tyler, Chicago:
University of Chicago, 1950, pp. 37=50.

Holt, lohn., The Underachieviﬁg School., New York: Pitman, 1969,

What Do [ Do Monday? New York: E. P. Dutton, 1970,

Kohl, Herbert, The Open Classroom. New Vork: Pandom House, 1969.

GKozol, Tonathan. Death at an Early Age. Boston: Houghton Mifflin, 1967.




44

Leonard, George B, Education and Ecstasy. New York: Delacorte, 1968.

Loree, M, "ay, " Shaping Teachers' Attitudes, ' in Research in Teacher
liducation, ed, B, O. Smith. FPnglewood Cliffs, New lersey: Prentice-
- Hall, 1971. pp 99~118,

Mager, Robert 17, Preparing lustructional Objectives, Belmont, California:
Fearon, 1962,

Miles, Mathew B., ed. Innovation in Fducation, New York: Columbia University,
Teacher's College, 1964, .

A Model of Teacher T ining for the Individualization of 'nstruction. Washington,
D. C.: U. S. Department of Health, Education, and Welfare, Office of
Education, 1968.

Passow, Harry, ed. Education in Depressed Areas, ' New Vork: Columbia
University, Teacher's College, 1963,

Peck, Robert F, "Promoting Self-IJisciplined Learning: A Tesearchable
Revolution, " in Mesearch inh Teacher Education, ed. B, O, Smith.
Englewood Cliffs, New 'ersey: Prentice-Hall, 1971, pp 82-95,

Plowman, Paul. Rehavioral Objectives: Teacher Success Through Student
Performance. Chicago: Science Research Associates, 1971

Popham, W., and others. Instructional Objectives. AETA Monograph
Series on Curriculum Evaluation, Chicago: Rand McNally, 1970.

Postman, Neil, and Charles Weingartner. Teaching as a Subversive Activity.
New York: Delacorte, 1969,

Profiles of Excelleuce: Recommended Criteria for Evaluating the Quality of a Local
School System, Washington, D, C.: Office of Professional Development and
Welfare, National Education Association, 1966.

Raths, Louis E., and otllers; Values and Teaching, Columbus: Charles E, Merrill,
1966,

Rosenshine, Barak, and Norma Furst, ''Research on Teacher Performance Criteria, "
in Research in Teacher [iducation, ed, B. O. Smith. Englewood Cliffs, New
Jersey: Prentice~Hall, 1971, pp. 37-66.

Saiomon, Roger B., and others, Pending Calendar and Curricular Proposals,

Second Repoirt, Cleveland: Case Western Reserve llniversity, February
5, 1969,




45

Scott, Myrtle, and others, An Analysis of Early Childhood Education Pesearch
and Development, Washington, D, C.: National Laboratoryv on Early
Childhood Education, U, S, Office of Education, Necember, 1969.

Scriven, Michael. " The Methodology of Evaluation, " in Perspectives of Curriculum
Evaluation, eds. Robert M. Cagne and others, Chicago: Rand McNally, 1967,

Skinner, B, F. The Technology of Teaching. New York: Appleton-Century-Crofts, 1968.

-Standards for Accreditation of Teacher Education. Washington, D. C.: National
Council for Accreditation of Teacher Education, January, 1970,

Tyler, Ralph, Rasic Principles of Curriculum and Instruction, C'_hiciago: University
of Chicago, 1969.

Webb, David C. Year-Round Operation of Universities and Colleges, Montreal:
Canadian Foundation for Educational Development, 1963.

Weber, Evelyn, Early Childhood Education: Perspective on Change. Worthington, Ohio:
Charles A, JToaes, 1970, ’

ERIC

IToxt Provided by ERI



46
Visitations

Bank Street College of Education, New York, New York
Chadron State’ College, Chadron, Nebraska

Chicago State College, Chicago, Illincis

College of Notl;e Dame, Belmont, California

College of St, Scholastica, Duluth, Minnesota
Concordia Teac‘hers College, Seward, Nebraska
Crecighton University, Omaha, Nebraska

‘Eastern Michigan, vpsilanti, Michigan

Federal City College, Washington, D, C.

Fontbcnne College, St. Louis, Missouri

Fordham University, New York, New York

Graham School, Ferguson, Missouri

Indiana State University, Terre Haute, Indiana
Michigan State, East Lansing, Michigan

New School, University of North Dakota, Grand Forks, Noxth Dakota
The City College, The City University of New York, New York, New York
University of Michigan, Ann Arbor, Michigan
University of Minnesota, Minneapolis, Minnesota
University of New Mexico, Albuquerque, Nevs} Mexico_
University of Pittsburgh, Pittsburgh, Pennsylvania
University of Washington, Seattle, Washington
University of Wisconsin, Milwaukee, Wisconsin

Wisconsin State University, Whitewater, Wisconsin




